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Graduate Certificate Program Proposal 
Graduate Certificate in Online Support Services in Higher Education 

Department of Administrative Leadership, UWM 
 
 
I. PROGRAM IDENTIFICATION 
 

1.1 Title of Proposed Graduate Certificate: Online Support Services in Higher 
Education  
 
1.2     Departments Sponsoring the Certificate: Administrative Leadership 
 
1.3     Schools or Colleges: Education 
 
1.4     Timetable for Initiation:   
 

 Fall 2013:   Proposal Development and Review 

 Spring 2014:   Proposal/School of Ed and Graduate School  

 Spring and Summer 2014:   Marketing and Promotion  

 Fall 2014:  Initial enrollment 
 
II. RATIONALE 
 
This certificate program is designed for graduate students who wish to learn skills related 
to providing online academic and student support services in higher education (i.e., 
college, university, technical school, community college) and who would benefit from 
learning specific skills for designing programs to motivate and support online students. 
The role of the online instructor has changed. There are no specific programs that provide 
such skills to a growing area in higher education. Offering post-secondary professionals a 
systematic, integrated core of teaching, learning, and student personnel theories, 
knowledge, practices, and skills, would equip them for providing effective online support 
in higher education. The planned certificate serves as a valuable tool in recruiting and 
retaining high-quality graduate students, serves the higher education community globally, 
and fulfills a research university goal of providing more effective higher education 
professionals locally, nationally, and internationally.   
 
Allen and Seaman (2011) explain that in 2010 there were over 6 million (31%) students in 
public, private, and for-profit institutions in the United States taking at least one online 
course. Participation in online courses has shown a growth of 358% since 2003. This 
shows that higher education is undergoing major changes because of the increased 
demands for flexible learning. To meet these demands, online education has become an 
essential mode of delivery. However this exponential growth brings concerns for online 
student retention.  
 
Concerns for online student retention have been the topic of discussion in higher 
education for more than a decade because students often fail to complete online courses. 
In some studies, it is noted that as many as 50-70% drop out of their online courses or 
programs (Carr, 2000; Roblyer, 2006; Rovai & Wighting, 2005; Simpson, 2004). Among 
the reasons for student dropout are feelings of isolation, frustration, and disconnection; 
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technology disruption; lack of contact with faculty; inadequate contact with students on 
the part of faculty; lack of student and technology support; lack of instructor participation 
during class discussion; lack of clarity in instructional direction or expectation; and lack of 
social interaction. These reasons all lead to lack of instructional and institutional support. 
 
Hara and Kling (2001) and Palloff and Pratt (1999; 2005) addressed the physical 
separation in online education as a reason for feeling isolated on the part of students, and 
a major cause of student confusion and anxiety that leads to problems with course 
retention. Motteram and Forrester (2005) and Abel (2005) findings revealed that 
technology’s failure and lack of instructor feedback were also reasons for online student 
dropout. In the online environment, students tend to become frustrated when technology 
does not function well and lose confidence in their work when they do not receive 
instructor feedback. For these reasons, technology and student support are essential.    
 
One way for providing support for students is through contact. Motteram and Forrester 
(2005) say that students rate contact with faculty as more important than contact with 
other students. Contact can be either proactive or reactive (Simpson, 2004). While 
proactive contact or intervention means, “taking the initiative to contact students either in 
a teaching or an advisory environment” (p. 80), reactive contact involves responding to 
student-initiated communication. Proactive contact with the student or interventions from 
the institution can have an impact on the retention of online learners. While, both 
proactive and reactive contact are important, the proactive contact is gaining more 
attention because students who may not make contact with available systems may be 
more likely to dropout (Simpson, 2004).  
 
Another way to support students is related to instructor assistance. Chyung and Vachon 
(2005) have found in their study that lack of instructor participation during class 
discussion and lack of clarity in instructional direction or expectation are reasons for 
student dropout and can cause confusion and frustration. This can also create student 
dissatisfaction in the online environment and has implications for student retention. 
 
Other reasons for online student dropout were raised by Muilenburg and Berge (2005) as 
barriers to students’ online learning. These barriers can be grouped into three categories: 
skill level, motivation, and support. In their study, students identified the barriers to their 
skill level as academic and technical. In the academic area they lacked skills in reading, 
writing, or communication. In the area of technical skills they feared the use of new tools 
and software or unfamiliarity with the technical tools for online learning. 
 
Motivation barriers were intrinsic and extrinsic. Intrinsic motivation barriers included the 
characteristics of procrastination, selecting easier aspects of an assignment to complete, 
or the feeling that the online learning environment was not innately motivating. Extrinsic 
motivation barriers involved social interaction in which the students felt a lack of peer 
collaboration online, absence of social cues, or fear of isolation in online courses 
(Muilenburg & Berge, 2005).  
 
In the area of support, administrative, financial, and technical issues were considered 
barriers (Muilenburg & Berge, 2005). Administrative issues emerged when administration 
had control over course materials and the materials were not delivered on time, when 
there was a lack of available academic advisors online, and there was a lack of instructor 
feedback in a timely manner. Financial barriers occurred when access to the Internet was 
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too expensive or there was loss of privacy, confidence, or property rights. Technical 
issues arose when there was a lack of consistent platforms, browsers, and software, 
while a lack of technical assistance caused obstacles to learning. 
 
Over a decade ago studies showed that typical online learners were between the ages of 
22 and 50 years old, nontraditional, and enrolled in online programs because of work and 
family responsibilities (Dutton, Dutton, & Perry, 2002). These learners were self-motivated 
and preferred independent learning (Diaz & Bontenbal, 2001). A more recent report by 
Aslanian and Clinefelter (2012) of 1500 prospective and current online students in the 
United States shows a different online learner profile. Key findings in this report suggest 
that now individuals from a variety of age groups are taking online courses (40% younger 
than 30 years old; 1 in 5 younger than 25 years old). As high school students and 
traditional-age college students become more experienced with online education, the 
percentage of students 30 years and younger will increase.  
 
Although students are interested in online degree programs, certificates will be the most 
attractive and likely to grow. Students enrolled in online programs prefer a near-by 
campus or service center (within 100 miles) for their online studies. Transfer credits are 
common to most undergraduate online students prior to entering the intended institution 
(Aslanian & Clinefelter, 2012). The changes in student characteristics and behavior go 
along with the interest in a compressed or flex-degree program of study at reasonable 
cost in a reputable institution. For example, the University of Wisconsin Flexible Option 
offers an accessible and cost effective alternative for earning a degree. This option 
provides a portfolio of degrees, certificates, and courses primarily from existing programs 
offered through self-paced and competency-based formats (Ward, 2013). UWM is one of 
the leading institutions to offer the flexible option within the University of Wisconsin 
System. Students in the Flex Degree Option will require a variety of online support 
services in the areas of registration, advising, academic coaching, online tutoring, 
financial aid, career mentoring, and testing for example. 
 
Another online learning option that is being explored by higher education is the Massive 
Open Online Learning Courses (MOOCs). The goal of MOOCs is to reach out to a large 
number of participants through open Web access. Initially, MOOCs were offered free of 
charge; students took MOOCs to learn something new for the sake of learning or to 
prepare for a competency test. Today, in addition to taking some MOOCs without charge, 
participants may pay a fee for courses that lead to a certificate or degree (Waldrop, 
2013). Online tutors can provide academic support to learners taking MOOCs. For 
example, in Fall 2013, UWM Panther Academic Support Services (PASS) trained and 
conducted online math tutoring for MOOC participants.  
 
The factors addressed in the literature and changes in student characteristics all lead to 
the increased need for online support services. This shows that students in online 
environments need access to support services that are afforded to face-to-face students. 
Academic support program providers can offer this parity of services for online students. 
Currently, students in our program do not receive preparation in how to offer appropriate 
support services to improve online learners' academic outcomes. Therefore, our intention 
in submitting this certificate proposal is to provide a short-term opportunity for students to 
gain new skills.  
 
A certificate that provides graduate students with an introduction to, and expertise in the 
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theory and practice of teaching, learning, and student support services in higher 
education has several benefits. First, it contributes to more expert professionals, and 
therefore potentially improve student learning and retention. Second, it offers a model that 
future professionals could use to approach online student support. Third, this certificate 
may give UWM job candidates an edge in the interviewing process (especially for more 
jobs in online higher education environments). Fourth, it will equip students with the 
necessary knowledge and skills to be able to evaluate the effectiveness of online students 
support services. Finally, it has the potential to make online student support a more 
enjoyable and fulfilling task for professionals because they will be more prepared, and 
better able to perform their job.   
 
The proposed certificate program offers a unique opportunity for students interested in 
online supporting services in higher education. Prospective professionals venturing into 
today’s higher education environment would benefit from an understanding of teaching, 
learning, and student personnel theories, online student support services, and effective 
practice. Successful professionals require many tools to support students, as well as the 
wisdom to know when and how to apply those tools. This wisdom comes from a critical, 
reflective understanding of the research and theory behind teaching, learning, and 
student support. The 15-credit certificate program is developed to be flexible with many 
course options.  
 
Currently, associations endorsing best practices and standards for learning assistance 
and developmental education do not certify online student services. The following 
describes their certifications: 

 The National College Learning Center Association (NCLCA) offers a Learning 
Center Leadership Certification at four levels. 

 National Association for Developmental Educators (NADE) certifies the following 
programs: Tutoring Services, and Course-based Learning Assistance. 

 The College Reading and Learning Association (CRLA) offers the International 
Tutor Training Program Certification (ITTPC).  

 The Association for the Tutoring Profession (ATP) certifies tutors at 3 levels: 
Associate, Advanced, and Master Tutor; and Tutor Trainer and Master Tutor 
Trainer Certification. 

 The Council for the Advancement of Standards in Higher Education (CAS) 
provides national standards for learning assistance programs. 

 
There are no programs specifically teaching the skills this certificate will provide. Our 
certificate will fill this gap.  
 
This Online Support Services in Higher Education Certificate could be earned either 
independently or in conjunction with a graduate degree.  
 
III. INSTITUTIONAL CONTEXT 
 
 3.1       Relationship to Mission of Institution 
 
By better equipping potential practitioners for today's variety of higher education contexts, 
the proposed Online Support Services in Higher Education Certificate serves individual 
students, Wisconsin’s need for effective educators in its multiple colleges and universities 
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(both public and private), and UWM's larger urban mission to provide the Milwaukee 
community with practical, theoretically grounded programs that are at once flexible and 
relevant. 
 
3.2.1   Relationship to/Impact on Other UWM Programs 
 
The proposed program will offer instruction in theory and practice of teaching, learning, 
and student support services in higher education that does not duplicate anything 
currently offered. It will draw upon course offerings from the departments of 
Administrative Leadership and Educational Psychology in the School of Education and 
School of Information Studies, so that students can select those courses most relevant to 
their needs. Such cross-disciplinary traffic should contribute to graduate enrollments in 
these departments without taxing their current resources or affecting their current 
curricula. To maximize efficient resource use and to give the certificate its coherence, the 
Online Support Services in Higher Education Certificate program draws largely on 
established courses that can serve multiple constituencies. 
 
IV.  NEED 
 
Center managers, tutoring coordinators, online advisors, adult educators, and student 
service personnel in higher education are always needed. Universities, colleges, technical 
schools, and community programs require good educators and support service personnel 
if we are to provide effective services to online students. Many of Wisconsin’s public and 
private colleges and universities pride themselves on their service mission. These higher 
education institutions will be seeking graduates who have knowledge and practice in the 
student support service area. This program will help develop these professionals.  
Because it can be pursued as a non-degree certificate or in conjunction with a UWM 
graduate degree, and because the courses will often be offered online or in hybrid format, 
this program is tailored to attract non-traditional as well as traditional students.  
 
V. PROGRAM DESCRIPTION AND EVALUATION 
 
5.1  Description 
 
5.1.1  Brief Narrative Description 
 
The Online Support Services in Higher Education Certificate prepares personnel with 
essential knowledge, skills, and practice through a set of 15 credits. These courses are 
listed below.  All students would take two core courses designed to provide a foundation 
in student support service theory, research, and practice. Students would also select an 
additional six credits from the electives offered, as determined by their needs and 
interests. Finally, students would be expected to participate in a practicum in online 
support services in higher education. This practicum would involve proposing a project 
that would illustrate their knowledge and competence regarding student support service 
pedagogical content knowledge and practice. The practicum could include a variety of 
projects including (but not limited to): evaluation or research project on a disciplinary 
teaching, learning, and support service issue; development of a support service portfolio 
through an internship (150 hours); extensive literature review on an online support service 
topic: or critical analysis paper on an online student support issue, among other options.   
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Once students sign on to do the certificate, they will be assigned an advisor to serve 
as a mentor. Some practices that the mentor might engage in with the student include:  
(a) providing advise on choice of courses and practicum opportunities, (b) observing the 
student practice (at least once) and providing feedback (at least oral, and preferably oral 
and written) to the student; (c) helping the student find jobs available, work-life balance 
issues, ethical issues in online student support services in higher education; and (d) 
meeting with the student periodically to discuss online student support issues, among 
other possible options.  
 
It is likely the program will attract students with diverse levels of higher education 
experience and knowledge about online student support services. Those with little or no 
experience and/or knowledge will gain exposure to practical aspects through course 
assignments with an applied focus and through practicum experience. The program will 
assist students in identifying appropriate practicum experiences. 
 
5.1.2   Definition of the Nature of the Program 
 
The Online Support Services in Higher Education Certificate has a broad goal to provide 
a foundation in online student support service theory and practice for a student in any 
discipline. The more specific goal of the certificate program is to bring research on 
teaching, learning, and online student support to bear particularly on the practices at the 
higher education level, and to do so in a way that would allow post-baccalaureate 
students either to specialize without pursuing a full graduate degree or to investigate 
online student support as a specialty within a graduate degree. 
 
5.1.3   Level of Program 
 
This 15-credit certificate will be available at all three possible levels: 
 

a. Post-Baccalaureate – For students who have completed a bachelor’s degree, 
are enrolled for graduate credit, but are not enrolled simultaneously in a 
graduate degree program. Online post-secondary support professionals may 
be interested in additional training and certification without pursuing a 
complete, rounded 30-33-credit graduate degree.   

 
b. Graduate – For students enrolled simultaneously in a graduate degree 

program. Students formally admitted to and enrolled in a graduate program 
may count (potentially 6) certificate credits toward their graduate degree 
program as allowed by their home department. Admission to, or completion of, 
the certificate program does not guarantee subsequent admission to the 
student’s selected graduate program. 

   
c.  Post-Graduate – For students who have completed a master’s or doctoral 

degree and are enrolled for graduate credit, but are not enrolled simultaneously 
in a graduate degree program. It is conceivable that a student holding a 
graduate degree and seeking additional advanced training short of another full 
graduate degree may be interested in this certificate.   

 
5.1.4  Learning Objectives and Competencies 
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Effectively supporting online students in any higher education context (public or private; 
university, college, community college, or technical school) requires fluency in online 
student support theory, practices, research, and values. Hence we would expect that by 
the time students have completed this certificate, they will be able to: 
 

 Assess theory and research on online student support services in higher 
education, and apply to practice;  

 Identify and critically analyze the important student support service issues;  

 Perform the core elements of student support services (including planning, 
implementation, and evaluation);  

 Critically assess the role of technology to enhance student learning in the higher 
education; 

 Apply professional values appropriate to student support in higher education. 
 

5.1.5  Anticipated Alternative Instructional Models 
 
All of the courses in the certificate will employ active learning strategies and will be 
offered entirely online.  
 
5.2 Curriculum – Courses and Credits 
 

******************************************************************* 
Fifteen total credits 
 
Required Core Courses:  (6 credits) 
 

Course # Course Title Credits 
When 
Offered 

AD LDSP 703 Resources for Self-directed Learning  1 
Every 

Semester 

AD LDSP 704 Technologies for Online Student Support 1 
Every 

Semester 

AD LDSP 706 Professional Development for Online Instruction 1 
Fall & 
Spring 

AD LDSP 707 Using Technology with Adults 3 
Spring 

Semester 

AD LDSP 708 
Online Support Services in Adult, Continuing, and Higher 
Education 

3 

Every 
Other 
Fall 

Summer 

 
Electives:  (6 credits):  core courses not taken in the six required limit can also be 
taken as electives 
 

Course # Course Title Credits 
When 
Offered 
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AD LDSP 687 Instructional Design & Teaching Strategies 3 
Every 

Other Fall 
& Summer 

AD LDSP 740 Seminar in Innovative Technology for Learning in Education 3 
Every 
Other 
Spring 

AD LDSP 757 Principles and Foundations of Adult Education 3 
Every 

Semester 

AD LDSP 778 Introduction to Student Personnel Services 3 
Summer 
Semester 

ED PSYCH 640 Human Development: Theory and Research 3 
Fall & 
Spring 

Semesters 

INFOST 521 Introduction to Reference Services and Resources 3 
Fall 

Semester 

L&I SCI 734 Library Services and Resources for Adults 3 
Spring 

Semester 

 
 
Required Practicum:  (3 credits) 
 

Course # Course Title Credits 
When 
Offered 

AD LDSP 750 
OR AD LDSP 
647 

Internship in Administrative Leadership 
OR 
Evaluation of Adult and Continuing Education Programs 

3 
Fall & 
Spring 

Summer 

 
NOTE: These credits should not be taken before completion of at least 9 credits of 
coursework. 
 
This practicum would require students to complete an internship in an online student 
support service unit (a total of 150 hours) by enrolling in AD LDSP 750 or an instructor 
supervised evaluation project of an existing online student support service by enrolling 
in AD LDSP 647.  

 
****************************************************************** 

 
5.3  Admission Requirements and Procedures   
 
Applicants must have completed a bachelor’s degree prior to admission, must have a 
minimum 2.75 cumulative undergraduate grade point average, and must declare their 
intent to pursue the certificate before completion of six credits in the certificate sequence. 
A declaration of intent must be filed with the certificate program coordinator, confirming a 
student’s admission to the certificate program. Applicants not already admitted to the 
Graduate School must file a non-degree application with Graduate Student Services.  
Successful admission to the certificate program does not guarantee admission to any 
other graduate programs. 
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5.4  Continuing and Exit Requirements 
  
A minimum cumulative 3.00 grade point average in certificate courses taken at UWM is 
required. 
 
For each student who completes the certificate program, the program coordinator will sign 
and send to the Graduate School a form listing the course number and title, grade, and 
semester of enrollment for all courses that meet certificate program requirements.  
Certificate completion will be posted on a student’s official transcript. 
 
Students pursuing the Online Support Services in Higher Education Certificate without 
concurrent enrollment in another degree program will have three years from initial 
enrollment in a certificate course to complete the certificate requirements. Students 
pursuing the Online Support Services in Higher Education Certificate as part of a degree 
program will have the same time limit to complete the certificate requirements as they 
have for completing the degree program. 
 
5.5  Allowance for Transfer Credit 
 
A maximum of 6 credits may be transferred to count toward the certificate program’s 15-
credit requirements. Transfer credits will be considered only if the applicant can provide 
ample, acceptable evidence that the course taken is substantially the same as one of the 
five courses that constitute the certificate program, and was completed within the last five 
years with a grade of B or better. The Online Support Services in Higher Education 
Certificate Program Coordinator will make determinations of transferability, and its 
decision is final. 
 
5.6  Certificate Conferral 
 
The certificate will be awarded upon successful completion (i.e., once all grades for the 
certificate courses taken at UWM are officially recorded and show a cumulative GPA of 
3.0 or more) of the certificate program requirements. The Online Support Services in 
Higher Education Certificate Program Coordinator will inform the Graduate School when 
a student has completed the certificate program and provide a program of study for each 
student certifying that the completed courses meet the certificate requirements. 
 
5.7  Program Administration 
 
The person responsible for the certificate program shall be called the Online Support 
Services in Higher Education Program Coordinator. The committee responsible for 
curricular development and review shall be called the Online Support Services in Higher 
Education Certificate Program Committee. The Committee shall consist of at least three, 
and not more than five, graduate faculty members with research and practice interests in 
college and university support services. The committee members shall be appointed by 
the Coordinator in consultation with other committee members. At this point, the following 
people have agreed to serve on the committee: 
 

 Simone C. O. Conceição, Professor, Administrative Leadership 
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 Larry G. Martin, Professor, Administrative Leadership 

 Johanna Dvorak, Director, Panther Academic Support Services 

 Liliana Mina, Clinical Assistant Professor 
 
5.8  Participating Faculty 
 

 Larry G. Martin, Professor, Administrative Leadership 

 Johanna Dvorak, Director, Panther Academic Support Services 

 Liliana Mina, Clinical Assistant Professor 

 Other faculty (varied) who will teach the courses offered in the certificate. 
 

VI. Resources 
 
This certificate program should be feasible within current resource allocations in terms of 
courses and faculty lines. We have available funds for marketing and promotion in the 
start-up phase.  
 
VII. Bulletin Copy 
 
This graduate certificate program offers a unique opportunity for professionals interested 
in online student support in higher education. Prospective professionals venturing into 
today’s higher education environment would benefit from an understanding of teaching 
and learning and student support service theory, research, and effective practice.  
Successful professionals require many tools to educate, motivate, and support online 
students, as well as the wisdom to know when and how to apply those tools. This wisdom 
comes from a critical, reflective understanding of the research and theory behind 
teaching, learning, and student support. The 15-credit certificate program draws upon 
current coursework in Adult Education, Higher Education, Education Technology, and 
Distance Education. 
 
Applicants must have completed a bachelor’s degree prior to admission, must have a 
minimum 2.75 cumulative undergraduate grade point average. A declaration form must 
be filed with the certificate program coordinator. Applicants not already admitted to the 
Graduate School must file an application with Graduate Student Services.   
 
Students must earn a minimum cumulative 3.00 grade point average in certificate courses 
taken at UWM.  Five courses are required as indicated below: 
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Required Core Courses:  (6 credits) 
 

Course # Course Title Credits 
When 
Offered 

AD LDSP 703 Resources for Self-directed Learning  1 
Every 

Semester 

AD LDSP 704 Technologies for Online Student Support 1 
Every 

Semester 

AD LDSP 706 Professional Development for Online Instruction 1 Fall & Spring 

AD LDSP 707 Using Technology with Adults 3 
Spring 

Semester 

AD LDSP 708 
Online Support Services in Adult, Continuing, and Higher 
Education 

3 
Every Other 

Fall 
Summer 

 
Electives:  (6 credits):  core courses not taken in the six required limit can also be 
taken as electives 
 

Course # Course Title Credits 
When 
Offered 

AD LDSP 687 Instructional Design & Teaching Strategies 3 
Every 

Other Fall 
& Summer 

AD LDSP 740 Seminar in Innovative Technology for Learning in Education 3 
Every 
Other 
Spring 

AD LDSP 757 Principles and Foundations of Adult Education 3 
Every 

Semester 

AD LDSP 778 Introduction to Student Personnel Services 3 
Summer 
Semester 

ED PSYCH 640 Human Development: Theory and Research 3 
Fall & 
Spring 

Semesters 

INFOST 521 Introduction to Reference Services and Resources 3 
Fall 

Semester 

L&I SCI 734 Library Services and Resources for Adults 3 
Spring 

Semester 

 
Required Practicum:  (3 credits) 
 

Course # Course Title Credits 
When 
Offered 

AD LDSP 750 Or 
AD LDSP 647 

Internship in Administrative Leadership 
OR 

3 
Fall & 
Spring 
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Evaluation of Adult and Continuing Education Programs Summer 

 
NOTE: These credits should not be taken before completion of at least 9 credits of 
coursework. 
 
This practicum would require students to complete an internship in an online student 
support service unit (a total of 150 hours) by enrolling in AD LDSP 750 or an instructor 
supervised evaluation project of an existing online student support service by enrolling 
in AD LDSP 647.  
 
For those concurrently enrolled in a UWM graduate degree program, up to 6 certificate 
credits may also count toward the degree requirements, subject to approval of the 
degree program.   
 
The certificate will be awarded upon successful completion (i.e., once all grades for the 
certificate courses taken at UWM are officially recorded and show a cumulative GPA of 
3.0 or more) of the certificate program requirements.  Certificate completion will be posted 
on a student’s official transcript. 
 
Transfer Credit 
 
A maximum of 6 credits may be transferred to count toward the certificate program’s 15-
credit requirements. Courses will be considered for transfer into the certificate program 
only if the applicant can provide ample, acceptable evidence that the course taken is 
substantially the same as one of the five courses that constitute the certificate, and was 
completed within the last five years with a grade of B or better. The Certificate Committee 
will make such determinations, and its decision is final. 
 
Time Limit 
 
Students pursuing the Online Support Services in Higher Education Certificate without 
concurrent enrollment in a degree program will have three years from initial enrollment in 
a certificate course to complete the certificate requirements. Students pursuing same 
certificate as part of a degree will have the same time limit to complete the certificate 
requirements as they have for completing the degree program.    
 
For more information or to apply for the certificate program, contact the program 
coordinator. 
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List of Courses 
 

AD LDSP 647 Evaluation of Adult, Continuing, and Higher Education Programs. 3 
cr. U/G. Provides an awareness, analysis, and synthesis of the purposes, methods, and 
procedures for evaluating diverse types of adult, continuing, and higher education 
programs, e.g., HRD, extension/outreach, etc.  
 
AD LDSP 687 Instructional Design and Teaching Strategies. 3 cr. U/G. Using an 
instructional design approach, students develop skills in selecting, using, and evaluating 
instructional strategies and procedures appropriate to particular domains of adult 
learning.  
 
AD LDSP 703 Resources for Self-directed Learning. 1 cr. G. Resources for self-
directed learning to help students succeed in online courses and programs. 
 
AD LDSP 704 Technologies for Online Student Support. 1 cr. G. Synchronous and 
asynchronous technologies for conducting online sessions for advising, teaching, 
academic, and student support 
 
AD LDSP 706 Professional Development for Online Instruction. 1 cr. G.  
Prepares both current and future instructors of adults to understand online instruction as 
it relates to pedagogy, professional development, and institutions. 
 
AD LDSP 707 Using Technology With Adult Learners. 3 cr. G. Design and 
management of web-based instructional programs/classes applying principles of 
instructional design, media, and software applications for adult learners. 
 
AD LDPS 708 Online Support Services in Adult, Continuing, and Higher 
Education. 3 cr. G. Assessment of trends, theory, and research for online student 
support; development of a plan for an online student support program. 
 
AD LDSP 740 Seminar in Innovative Technologies for Learning in Education. 3 cr. 
G. Examines innovative educational technologies and potential of these technologies for 
individuals, groups, and organizations; purpose and impact in organizational change; 
implementation in an organization.  
 
AD LDSP 750 Internship in Administrative Leadership. 1-6 cr. G. Field experience in 
school and social agency settings under guidance of an experienced administrator and 
a faculty member. 
 
AD LDSP 757 Principles and Foundations of Adult Education. 3 cr. G. A study of 
concepts, theories and principles of adult education, the nature of adult processes, and 
factors that influence and facilitate adult learning.  
 
ED PSYCH 640 Human Development: Theory and Research. 3 cr. U/G. Survey of 
theory and research in human development from conception to death, emphasizing the 
child and adolescent periods of growth.  
 
INFOST 521 Introduction to Reference Services and Resources. 3 cr. U/G. An 
investigation into reference services, reference interviews, and organization, including 
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critical examination of basic reference sources.  
 
L&I SCI 734(L&I Sci 751) Library Services and Resources for Adults. 3 cr. G. 
Introduction to the wide range of services and materials with which the library meets the 
needs of adult patrons. 
 


